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Our Vision 
 

Through the creation and presentation of Australian works of excellence, challenging and 
entertaining theatre experiences are shared to inspire, educate and excite young audiences 

both culturally and artistically. 
 

 
 

Monkey Baa 
Theatre for Young People Ltd 

  
Monkey Baa is an exciting, innovative, non-profit company under the creative directorate of 
Eva Di Cesare, Sandra Eldridge and Tim McGarry. Based at the Seymour Centre in Sydney, 
our mission is to provide national and regional touring theatre programs that are unique and 
vital - empowering young people to become the authors, audience and artists of the future. 

  
Monkey Baa’s chief objectives are: 

  
·  To adapt existing Australian literature and create new work for the stage. 
·  To present high quality theatrical experiences on a national touring circuit, both 

regional and metropolitan centres. 
·  To develop and present theatre workshop programs accessible to young people 

throughout Australia. 
  

Monkey Baa is committed to presenting outstanding professional theatre for young people. 
The creative rationale for all of our works is to use celebrated Australian literature as a 
platform to create theatrical experiences for young audiences – it is a formula we are now 
well recognized as excelling in. 
  
Our previous work includes Wendy Harmer’s Pearlie in the Park, Gillian Rubinstein’s The 
Fairy’s Wings, Tim Winton’s The Bugalugs Bum Thief, Morris Gleitzman’s Worry 
Warts, Andrew Daddo’s Sprung, Alana Valentine’s The Prospectors and Jackie French’s 
Hitler’s Daughter . Monkey Baa will tour Milli Jack and the Dancing Cat from May 2008 
to theatres nationally. 
 

 

Opportunities for children to experience quality live theatre, especially in the more 
remote areas of Australia are limited at best. Without companies like Monkey Baa 

those opportunities might be non-existent, and that would be tragic. 

ANDREW DADDO 

 

For more information check out our website www.monkeybaa.com.au  
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MILLI, JACK AND THE DANCING CAT 
Synopsis 

 
Aimed at young people aged 3 to 7 years, Milli Jack and the Dancing Cat is a beautifully written and 
illustrated book exploring the joy of being yourself. The production includes songs and music to 
accompany this whimsical tale. 
 

Milli is clever. She can take objects that have been forgotten or thrown away and transform them into 
amazing things. But the people in her village just aren't interested. They want sensible things in their 
lives and have no time for the wondrous. Milli spends all her time making practical shoes for the 
villagers, but night after night she dreams that she is brave enough to show everyone what she can 
really do. Each day is the same for Milli, until one day two strangers come into her shop. Jack and the 
Dancing Cat have no money to pay for new boots but in exchange they will give Milli dancing 
lessons. 
 

Milli learns to do ballet and to tap dance. She learns jazz and two step and so many fabulous dances 
that she decides that she can't just make boring boots for Jack and the Cat. She makes them the most 
wonderful shoes, with clothes to match. She then makes some for herself and she can't stop there, 
soon her whole house and the shop look so amazing that the villagers flock to it. Milli's imagination 
has been freed. 
 

Milli, Jack and the Dancing Cat engages people of all ages in its celebration of creativity, friendship 
and the following of one’s dreams. 
 

 

 

Monkey Baa developed one of my books into a cracker of a play, and as I travel around 
the country more than two years later, I'm still meeting kids in far flung areas for whom it 

was the theatrical experience of their lives.  

MORRIS GLEITZMAN 

 

Teacher Resource Materials 
 
These teacher resources materials are aimed at supporting teachers of Early Stage 1, Stage 1 and Stage 
2 students with pre and post performance activities. The learning experiences presented in these 
materials support an integrated approach to the use of theatre and drama in the classroom as well as a 
drama art form approach to appreciating and responding to performance. 
 
The following four Key Learning Areas are included in the “Milli, Jack and the Dancing Cat”  
resource materials – English, Creative Arts, Personal Development Health and Physical Education and 
Science and Technology. The connections made within each Key Learning Area are purposeful and 
focused allowing for easy assessment opportunities. 
 
These materials are designed to be ‘teacher-friendly’ guiding you through step by step learning 
experiences for your students. Relevant outcomes are listed throughout, with a summary provided at 
the end. Where possible, outcomes are listed next to their relevant group of activities, however this 
isn’t always possible. Activities are suitable for all Stage 1 and 2 students, with adaptations included 
in the activity notes where necessary for Early Stage 1.  
 
In addition, suggested classroom management strategies for doing drama and dance in the classroom 
have been included to assist with the implementation of activities in this resource kit.�
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Classroom Management Suggestions for 
Drama/Dance 

 
Drama and Dance in the classroom can be used to support learning in a variety of Key Learning 
Areas by giving students the opportunity to explore ideas and issues in a meaningful and realistic 
manner. Drama and Dance have both been considered to assist with the development of self esteem, 
communication skills, problem-solving abilities and in the development of focus and team building 
through fun activities.  
 
Incorporating drama or dance in a primary school classroom presents a number of challenges for 
teachers, but reaps many rewards for all involved when attempted. The following suggestions are 
designed to provide some food for thought in relation to doing drama or dance in the classroom and 
are intended as a guideline only.  
 
When doing drama or dance in the classroom: 
 

- ensure a clear work space is available for the activity  (with mats laid if possible for dance). 
If desks can not be moved in the classroom, try to use the hall or outside open area. With 
drama, ensuring adequate space for the specific activity is enough. 

 
- talk to the students about the creation of a ‘safe space’. In this space students don’t laugh 

at each other, but support and encourage (forming a circle at the beginning and end of a 
session or sitting with eyes closed are simple ways to focus students for a session). 

 
- incorporate a reflection session at the end of every activity. This allows the students to 

consider what has been done and take more meaning away from the activity than it just being 
fun (which it will be!). 

 
- be firm with the students. If a student does not follow instructions, they should be removed 

from the activity. This will allow the other students to see that you as the teacher are assisting 
in maintaining the safe space for them to work. 

 
- always begin every session with a warm-up. For drama, this could include a focus activity, 

drama game or pure physical warm-up. For dance, this should include a physical warm-up, 
but it is also helpful to begin with a focus/team building activity. There are good books and 
websites available with suggestions of warm-up activities and focus games e.g. 
www.learnimprov.com/warmups.html 

 
- don’t be afraid to participate in the activities yourself. The students like to see you as the 

teacher taking a role in an activity. This can also allow you to help any students through 
modelling for dance and can also allow you to help any improvisations or role plays flow and 
move forward more easily in drama. (Dorothy Heathcote’s work on Mantle of the Expert and 
Teacher in Role discusses this in more detail) 

 
If possible, conduct a ‘risk assessment’ with your class before embarking on any physical work. As 
class it would be good to discuss the personal, group, physical, and psychological risks inherent in the 
working space. Together, the class could devise the measures that would help to minimize these risks. 
This collaboration would help the students to realise that physical work can actually be dangerous, 
and encourage them to take responsibility for themselves, the group, and the space they’re working in.
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Milli, Jack and the Dancing Cat 

By Stephen Michael King 
Adapted for the stage by Monkey Baa Theatre for Young People 

  
Activities for Stage 1 and Stage 2 Students 

 
 

Themes:  
Imagination, Creativity, Friendship, Rituals 
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Pre Performance 
 
Introduction to ‘Milli, Jack and the Dancing Cat 
 

Topic/Theme Learning Experiences Curriculum Area Outcome 
Stage 1 

Outcome 
Stage 2 

If students have not read the book 
1. Discuss the title ‘Milli, Jack and the Dancing Cat’. Brainstorm what the 
book/play may be about.  
2. Teacher to identify key themes: creativity, imagination, friendship. Drawing on 
these themes, whole class to compile a list of what the play may be about. This list 
to be used for post-performance comparison. 

 
English (Talking & 

Listening) 

 
TES1.1 
TS1.1 

 
TS2.1 

If students have read the book 
1. Review the key themes from the book: creativity, imagination, friendship. 
2. Elicit from students the key elements of the story they believe would be 
important for including in a theatre production of the book.  
3. Consider expectations e.g. how much of the story could be portrayed, what 
special effects may be necessary etc. 

 
English (Reading) 

 

 
RES1.6 
RS1.6 

 
RS2.6 

 
RS2.7 

 
Introduction to 
‘Milli, Jack and 
the Dancing Cat’ 

For Stage 1 and Stage 2 only 
4. Look at examples of play scripts with students and consider how ‘Milli, Jack and 
the Dancing Cat’ may be represented as a script. Attempt to put some scene 
headings into order to have in mind when seeing the performance. (These can be 
referred back to later). 

 
English (Writing) 

 
WS1.9 

 
WS2.9 

 
 

Topic/Theme Learning Experiences Drama Area Outcome 
Stage 1 

Outcome 
Stage 2 

All students 
1. Elicit from students their past experiences of performance e.g. theatre, ballet, 
opera, symphony. Discuss expectations in relation to being an audience member in 
this style of professional performance (musical theatre). 

 
General 

 
Introduction to 
performance 

 
2. Brainstorm with students the differences between ‘drama’ they would do in their 
classroom and the ‘drama’ that is viewed as theatre performance. Also consider the 
difference to what they think theatre performance is versus the television they may 
watch at home. 

 
Theatre 
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3. Discuss the link between theatre and storytelling – that live theatre provides 
another medium for telling a story. Brainstorm other ways that stories can be told 
(books, radio, television, face to face etc) 

 
Storytelling 

 
Post Performance 

 
Evaluation & Response 
 

Topic/Theme Learning Experiences Curriculum 
Area 

Outcome 
Stage 1 

Outcome 
Stage 2 

All students 
1. Students discuss their response to the performance considering themes, issues and 
personal impact. 

Drama 
(Appreciating) 

DRAES1.4 
DRAS1.4 

 
DRAS2.4 

Early Stage 1 
2a Students to create a pictorial review of the performance (See Appendix A for 
picture examples). Students are to cut out and stick the relevant smiley face next to 
the character name to show their response to them as well as for the performance in 
general.  
NB This could be done as a whole class activity first by enlarging the worksheet and 
faces. 

 
English (Writing) 

 

 
WES1.9 

 

 
N/A 

 
Evaluation & 

Response 

Stage 1/Stage 2 
2. Students to write a review of the performance with language and structure 
appropriate to publishing in a newspaper. It would be important to discuss the style 
of writing appropriate for newspapers  
NB Stage 2 students could be provided with some examples of theatre reviews as a 
model for their work 
3. Publish the written reviews. Consider placing best reviews in the school 
newsletter or submitting them to the local paper. Students could also submit their 
reviews on the Monkey Baa website (www.monkeybaa.com.au) in the ‘Your Say’ 
section 

 
English (Writing) 

 

 
WS1.9 
WS1.10 
WS1.11 
WS1.12 

 
WS2.9, 
WS2.10 
WS2.11 
WS2.12 
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All students 
1. Establish a ‘safe space’ where the following dance and drama activities will take 
place. Ensure all students understand the importance of respecting interpretation of 
their classmates during the activities. 
2. Elicit the characters from the performance (Milli, Jack, Cat, Musician, Mixmaster, 
water pipe, wheel) 
3. Discuss how the different characters moved in the play. Consider the way they 
walked, danced, held their arms, legs, heads, torso. Considering how the movements 
change from the beginning to the end of the play will help students understand each 
character’s physical journey. 

 
 

Drama 
(Appreciating) 

 
 
 
 

 
 
DRAES1.4 
 
DRAS1.4 
 

 
 
 

DRAS2.4 

4. Conduct physical warm-up with students. (Refer ‘Classroom Management 
Strategies’ at the beginning of these notes) 

   

 
 
 

Physical response 
to performance 

 
 
 

Stage 1 
5a Ask students to find their own space in the room. When teacher calls out the 
name of a character of even, students are to freeze in a position they feel embodies 
that character for them. 
Stage 2 
5b Ask students to move freely around allocated space. When teacher calls out the 
name of a character, students are to freeze in a position they feel embodies that 
character or event for them. When asked to ‘unfreeze’ students to move in slow 
motion as the character they have represented. On a pre-organised signal, the 
students are to freeze again in the next character identified. 
NB Reinforce during the activity the importance of students focusing on the whole 
body from finger tips to the toes. 

 
Dance 

(Composing) 
 

PDHPE 
(Decision-
making) 

 
Drama (Making) 

 
DAES1.2 
DAS1.2,  

 
DMS1.2 

 
 
 

DRAES1.1 
DRAS1.1 
DRAS1.2 

 
DAS2.2 

 
 

N/A 
 
 
 

DRAS2.1 

 
Theatre Design and Special Effects 
 

Topic/Theme Learning Experiences Curriculum 
Area 

Outcome 
Stage 1 

Outcome 
Stage 2 

 
 

Special Effects 

Stage 1 and Stage 2 
1. Consider with students what the term ‘special effects’ might refer to. Elicit where 
any special effects were used in the performance e.g. butterfly (Scene 1)  
2. Discuss with students how this may have been done and what difference it would 
have been made to the scene and overall performance if the special effect wasn’t 
used.  
3. Discuss what other ways could these effects have been done? 

 
Drama 

(Appreciating) 

 
DRAS1.4 

 
DRAS2.4 



 
 

Notes developed for Monkey Baa Theatre for Young People by The EDR Consultancy�  9 

Stage 1 and Stage 2 
1. Discuss with students the set used for the performance of ‘Milli, Jack and the 
Dancing Cat’. Consider scene changes (transitions), use of specialised equipment, 
lighting and props.  
2. Brainstorm a list of ideas regarding important aspects of set design e.g. Realistic 
space for actors to work in, appropriate design for storyline, suitable for space 
available. 

 
Drama (Theatre) 

 
 

Theatre Design 

3. Students to select a favourite scene from the performance. They need to consider 
any special or unusual effects required for that scene. Students are to design a set for 
the selected scene. (Encourage students to create their own and not reproduce the 
set from the production). 
4. Students to make a model (using an open box as the theatre) for their designed set. 
Students should explain their design to the class justifying their choices and 
describing how they have overcome issues within the selected scene  
NB This can be a small group or individual activity 

Science & 
Technology 

(Design & Make) 
 

Visual Arts 
(Making) 

English (Talking 
& Listening) 

 
DMS1.8 

 
 

VAS1.2 
 

TS1.1 

 
DMS2.8 

 
 

VAS2.2 
 

TS2.1 
 

 
Character Exploration 
 

Topic/Theme Learning Experiences Curriculum 
Area 

Outcome 
Stage 1 

Outcome 
Stage 2 

All students 
1. Students to discuss their reaction to the performance and decide on the character 
in which they are most interested.  

Drama 
(Appreciating) 

 
DRAES1.4 
DRAS1.4 

 
DRAS2.4 

 
 

Visual 
Representations 2. Students to create an artwork representing a critical event in ‘Milli, Jack and the 

Dancing Cat’ for their chosen character. 
3. Discuss with students the impact of colour on mood and emotion in an artwork. 
(Presenting students with examples of artworks featuring different colours would 
help with this activity).  
4. Discus with students their reaction to each painting and the impact of the included 
colours. Consider the emotions the students associate with the colours e.g. happy, 
sad, angry, dreamy or excited colours 
5. Emphasise with the students that the focus in the artwork to be developed should 
be on colour. Students should be given options in regard to the medium they can use 
e.g. paint, collage, multi-media, technology. The artwork should represent the 
emotional state of the character, at that critical point in the play.  
NB Students should be encouraged to plan their work (design) prior to beginning 

 
Visual Arts 
(Making) 

 
 
 
 

Science & 
Technology 

(Design & Make, 
Using 

Technology)  

 
VAES1.1 
VAES1.2 
VAS1.1 
VAS1.2 

 
 

DMES1.8 
DMS1.8 

 
UTS1.9 

 
VAS2.2 

 
 
 
 
 

DMS2.8 
 
 

UTS2.9 
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Stage 1 and Stage 2 
6.  Students to display their artwork, justifying their choice of material and style 

Visual Arts 
(Appreciating) 

VAS1.4 VAS2.4 

Early Stage 1 
1. Elicit from students the different characters in the performance and the jobs they 
normally did each day. E.g. Milli – making boots, Jack/Cat – performing 
 

 
Drama 

(Appreciating) 

 
DRAES1.4 

 
N/A 

2. Students to choose Milli, Jack or the Cat and decorate a mask for that character.  
3. Discuss with students different techniques e.g. collage, colouring, lines etc 
Provide a variety of colours and materials to allow the students freedom to represent 
the character in their own way. 
NB Teachers to choose materials and style of decoration relevant to the ability level 
of their students.. 

 
Visual Art 
(Making) 

 
VAES1.1 
VAES1.2 

 
N/A 

 
Character 

Exploration 
(Early Stage 1) 

4. Students to find a safe space in their classroom and move freely as quiet music 
plays.  
5. When the music stops, the teacher should call out an emotion e.g. happy, sad, 
angry etc and students to freeze in a position they feel represents the way their 
character would show that emotion. 
NB Modelling this activity as a whole class first is essential to ensure students 
understand expectations 

 
Drama (Making) 

 
DRAES1.1 

 
N/A 

 
Character 

Exploration 
(Stage 1 & Stage 

2) 

Stage 1 and Stage 2 students 
1. Students to be allocated a character from the play (important to ensure all 
characters are included).  
2. Elicit from students key design issues relevant to representing the character e.g. 
colour, use of lines and materials, to ensure an appropriate representation of the 
character. 
3. Students are to design and make a mask that they feel represents the chosen 
character.. 

Science & 
Technology 

(Design & Make) 
 

Visual Arts 
(Making) 

 
DMS1.8 

 
 

VAS1.1 

 
DMS2.8 

 
 

VAS2.1 
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4. Discuss with students the creation of a ‘safe space’ for doing drama and the 
importance of respecting all students’ representations. 
5. Explain that the students will be moving like the character depicted by their mask. 
Discuss the different ways a body might move e.g. older person walks slower with a 
lower centre of gravity, happy people walk faster etc 
6. Students to physically explore the way the masked character they created may 
move.  
7. Once students are confident with their character, they should start to respond 
appropriately while moving around to the other masked characters in which they 
come into contact. E.g. Jack/Milli – friendly 
NB To extend the more experienced students, they can be asked to recreate and 
perform their favourite scenes in mime using the masked characters. 

 
Drama (Making) 

 
 
 

Drama 
(Performing) 

 
DRAS1.1 
DRAS1.2 

 
 

N/A 

 
DRAS2.1 
DRAS2.2 

 
 

DRAS2.3 
 

Stage 2 students 
8. Students to consider a critical event in the play for the masked character they 
created. Students are to develop, practice and perform a character monologue 
discussing this event with the rest of the class as an audience.  
NB The monologue should be of no more than 30sec – 1 minute. 
 

 
Drama (Making 
& Performing) 

 
 
 

 
N/A 

 
DRAS2.1 
DRAS2.2 
DRAS2.3 

 

 
Imagination/Creativity 

 
Topic/Theme Learning Experiences Curriculum 

Area 
Outcome 
Stage 1 

Outcome 
Stage 2 

 
 

Transformations 

NB Before beginning this activity, remind students of rules for the drama space (see 
Classroom Management Strategies) 
1. Students to sit in a circle. Elicit from students the opening scene and song in the 
play where Milli transformed a leaf into a butterfly. Discuss the use of imagination 
and the difference between ‘imagined’ and ‘real’ objects and situations. 
2. Teacher to have a selection of ‘everyday’ objects e.g. ball, book, stick 
3. Teacher to mime using the object for a different purpose. Students to guess what 
they think the ‘new’ object might be. That student then has a turn ‘transforming’ a 
different object. 
Stage 2 or more experienced Stage 1 students 
4. Students can include voice into the transformation of their imagined object. 

 
 

Drama 
(Appreciating, 

Making) 

 
 

DRAES1.4 
DRAES1.1 

 
DRAS1.4 
DRAS1.1 

 
 

DRAS2.4 
DRAS2.2 
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All students 
1 Discuss with students Milli’s transformation of Jack and the Cat’s bike to 
incorporate the musical instrument. Consider how she used her imagination and 
creativity to do this. 
NB Referring to the picture of this on Page 19 of the book would assist the younger 
students with this activity 

 
English (Talking 

& Listening) 

 
TES1.1 
TS1.1 

 
TS2.1 

 
 

Building/Creating 
(Stage 1) 

All Stage 1 students 
NB To be completed as a whole class activity 
2. Teacher to have a selection of recycled and other craft materials e.g. boxes, toilet 
rolls, egg cartons, tubing, cardboard, pipe-cleaners as well as a selection of 
percussion instrument e.g. bells, triangles 
3. Students to spend some time discussing possible uses for the different materials as 
part of an instrument they will build as a class. This discussion should include a 
consideration of what sound each piece makes individually and what sound it might 
make in conjunction with another item. 
Upper Stage 1 only 
4. Individually, students are to ‘draw’ and label a design for a musical instrument 
using a selection of materials provided by the teacher. Students can use these 
designs to present their ideas for the whole class instrument 
All Stage 1 students 
5. Using a large sheet of butcher’s paper (to be kept for future reference), teacher to 
begin recording design ideas presented by the students. These ideas will form the 
basis for a pictorial representation of their whole class design. 
NB This activity is helpful in modelling group work and compromise skills 
6. Once the design is completed, students should work to construct their whole class 
musical instrument. 

 
 

PDHPE 
(Communicating) 

 
Science & 

Technology 
(Design & Make) 

 
Music 

(Organising 
Sound) 

 
 

 
 

COS1.1 
 
 

DMES1.8 
DMS1.8 

 
 

MUS1.2 

 
 

N/A 



 
 

Notes developed for Monkey Baa Theatre for Young People by The EDR Consultancy�  13 

 
 

Building/Creating 
(Stage 2) 

Stage 2 students 
NB To be completed in small groups 
2. Teacher to have a selection of recycled and other craft materials e.g. boxes, toilet 
rolls, egg cartons, tubing, cardboard, pipe-cleaners as well as a selection of 
percussion instrument e.g. bells, triangles 
3. Students to spend time in their groups discussing possible uses for the different 
materials as part of an instrument they will build. This discussion should include a 
consideration of what sound each piece makes individually and what sound it might 
make in conjunction with another item. 
4. Students are to work in their groups to ‘design’ the instrument they will create. 
They will present this design to the class (including a labelled drawing and list of 
materials), justifying their choice of materials.  
5. Once the design is approved by the teacher, students should work in their groups 
to construct their musical instrument. 
6. An art gallery style display of their designs and finished pieces could be set up in 
the classroom to allow all students to view the different instruments.. 

 
 

PDHPE 
(Communicating, 
Decision-Making, 

Interacting) 
 

Science & 
Technology 

(Design & Make) 
 

Music 
(Organising 

Sound 

 
 

N/A 

 
 

COS2.1 
DMS2.2 
INS2.3 

 
 

DMS2.8 
 
 
 

MUS2.2 
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Voice and Sound 
 

Topic/Theme Learning Experiences Curriculum 
Area 

Outcome 
Stage 1 

Outcome 
Stage 2 

 
Voice exploration 

Stage 1 and Stage 2 students 
1. Ask students to find a safe space in the room and sit down. Discuss the 
importance of respecting other students in all drama/voice related activities. 
2. Teacher to conduct a vocal warm-up with students. This should include repetitive 
vowels, tongue twisters, rolling of the tongue and work on soft and loud as well as 
pitch (sirens). NB See Appendix B for some examples. 
3. Discuss with students the various ‘voices’ they heard in the play e.g. Milli, Jack, 
Mixmaster, drain pipe. In this discussion, attention should be drawn to the pitch of 
the voices, their volume and any distinguishing features. 
4. Teacher to explain that students are to use ‘babble’ as opposed to ‘real language’ 
during the activity. The teacher is to call out a character from the play and the 
students place their bodies in a position and ‘babble’ in a voice they feel reflects that 
character. 
NB It is important for the teacher to establish a simple system e.g. bell or hands in 
the air to notify students to cease babbling and fall silent. This is very important to 
maintain control within this activity. Modelling this activity with only one or two 
students prior to beginning would also help. 
5. Once the activity has been completed with characters from the play, other 
imaginary characters could be given a ‘voice’. This could include classroom objects, 
items in nature or household items. Inanimate objects work better for this activity. 
Early Stage 1 
Adaptation –Conduct the activity as per the outline above, but instead of working 
individually, the activity should be done as a ‘follow the leader style’ exercise. One 
student at the front of the class would provide their interpretation of the voice and 
the other students should mimic. If possible, all interested students should be given 
an opportunity to participate with their own interpretation of an object when 
possible. 

 
 

Drama (Making) 
 
 
 

Music 
(Organising 

Sound) 
 
 
 
 
 
 
 
 
 
 
 
 

Drama (Making) 
 

Music 
(Organising 

Sound) 

 
 

DRAS1.1 
 
 
 

MUS1.2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

DRAES1.1 
 

MUES1.1 

 
 

DRAS2.1 
 
 
 

MUS2.2 
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Body as musical 

instrument 

All students 
1. Elicit from students the different parts of the body/clothes the musician used to 
create sound in the play e.g. microphone, clapping, hands on legs, voice 
2. Teacher to reinforce concept of a ‘safe space’ for exploring sound and ask 
students to sit in a circle. 
3. Teacher to lead the group by playing a consistent beat e.g. tapping legs. Students 
should join in and follow teacher maintaining the same beat. 
4. Once the rhythm is established, a selected student should choose a different body 
part and shift the beat to that part of the body.  The teacher should ask individual 
students to move to the new body part (aiming for about 1/3 of the class). This 
process should be repeated again with another 1/3 of the class joining in with the 
second students elected body part.  
NB What should result from this process is 3 different body parts playing a 
consistent beat together. 
5. Teacher should instruct all students to stop playing the beat on their different 
body parts. Students should reflect on the three different body parts – did they sound 
different? Which were higher or lower? Was there a hollow sound or bright sound? 
Etc 
NB Stage 1 students to finish activity here 

 
Drama (Making) 

 
 
 

Music 
(Organising 

Sound) 
 
 
 
 
 
 

Music (Listening) 
 

 
DRAS1.1 

DRAES1.1 
 
 

MUS1.2 
MUES1.1 

 
 
 
 
 
 
 

MUS1.4 

 
DRAS2.1 

 
 
 

MUS2.2 
 
 
 
 
 
 
 
 

MUS2.4 
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Stage 2 
6. Teacher should discuss with students their task – to make a musical instrument 
with their bodies (groups of 3-4). The students should: 

�  all be involved in the instrument  
�  arrange their bodies in an interesting way  
�  connect students i.e. students can tap another’s arm and make a vocal sound 

as well.  
�  construct the instrument so it is progressive (like a factory line), where the 

sounds build like a chain reaction. 
�  Include sounds of varying tone, are contrasting and have varied pitch 

NB Modelling an example with a group where the teacher places each student may 
help them understand the task e.g. Student 1 stands straight and says ‘Toot, toot’ 
with hands face up in front, Student 2  slaps S1’s hands crouches down and says 
‘beep’, After the slap, Student 3 joins in with the ‘beep’, bends sidewards and taps 
their knee etc 
7. Students to be given time to develop and practice their ‘body instruments’ 
8. Time should be given for all groups to perform their instruments to the rest of the 
class (this would also make a good assembly item).   
 

 
Music 

(Performing) 
 
 

Drama 
(Performing, 
Appreciating) 

 
N/A 

 
MUS2.1 

 
 
 

DRAS2.3 
DRAS2.4 
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Music and Dance 
 

Topic/Theme Learning Experiences Curriculum 
Area 

Outcome 
Stage 1 

Outcome 
Stage 2 

 
Dance Research 

Stage 1 and Stage 2 students 
1. Elicit from the students the different types of dance featured in ‘Milli, Jack and 
the Dancing Cat’ and list these on a piece of butcher’s paper or cardboard for future 
reference. (Tap, Jazz Ballet, Classical Ballet)  
2. Students are to research one of the dance styles and to construct a report (pictures 
and words). It is important to revise the structure of a report with the students before 
beginning. The provision of a template would assist the younger students with this 
activity 
NB Students should be encourage to conduct research using print materials as well 
as the internet 
3. Students to report back to the class on what they believe were the 2 most 
interesting things they learned about the dance style. 
4. Each of the reports should be displayed as a book or classroom display. . 

 
English (Reading, 

Writing) 
 
 
 
 

Science & 
Technology 

(Using 
Technology) 

 
RS1.5 
WS1.9 
WS1.10 
WS1.11 

 
 
 

UTS1.9 

 
RS2.5 
WS2.9 
WS2.10 
WS2.11 

 
 
 

UTS2.9 

 
Dance – 

movement 

All students  
NB Early Stage 1 should be encouraged just to move appropriately to each style of 
music 
1. Revise the list of dance styles displayed in the play. Discuss with students the 
style of music that relates to each of these. The discussion should also include a 
consideration of tempo and mood.. 
2. Play different pieces of music that would stereotypically be used for each style of 
dance e.g. Swan Lake (classical ballet), Modern Pop music (Jazz Ballet), 42nd Street 
Musical (Tap). Elicit from the students which style of dance would match with each 
piece of music. 
3. Referring to the reports written in the previous activity, students should look at 
pictures of people doing each of the dance styles.  
4. As the teacher plays excerpts of each style, the students should create a frozen 
image based on these pictures. When modelling this activity, the teacher should 
draw attention to the positioning of the whole body including head, legs and arms. 
NB If the expertise exists in the school or within the class, the teacher/students 
should work on learning one of the styles of dance. When doing so, the importance 
of an effective warm-up and appropriate workspace should be emphasised (See 
Classroom Management Strategies for Dance and Drama for suggestions)  

 
 
 
 

Dance 
(Composing, 
Appreciating) 

 
 
 

PDHPE (Dance, 
Moving) 

 
 
 

Dance 
(Performing) 

 
 
 
 

DAES1.2 
DAS1.2 

DAES1.3 
DAS1.3 

 
 

DAES1.7 
DAS1.7 

MOES1.4 
MOS1.4 

 
DAES1.1 
DAS1.1 

 
 
 
 

DAS2.2 
DAS2.3 

 
 
 
 

DAS2.7 
MOS2.4 

 
 
 

DAS2.1 
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Appendix A 

Pictorial Review of Performance 
 

Cut out and stick a smiley, neutral, or sad face to show 
how you enjoyed each character and the performance. 

 
Milli 
 
 
 
 
 

Jack 
 
 
 
 
 
Dancing Cat 
 
 
 
 
 

Musician 
 
 
 
 
 
Performance 
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Appendix A 

Face Sheet 
I liked it 
 

 
 
 

 
 
 

 
 
 
 
It was Ok (Neutral) 
 
 
 
 
 
 
 
 
 
 
 
 

 
I didn’t like it 
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Appendix B 

 
Vocal Warm-up 

 
These are examples only and should be modified for different age students and their 

experience level with drama/voice work. 
 

Breathing 
Students to take a deep breath raising their arms sidewards above their heads. On the 
exhale, students to flop forwards like a rag doll. Repeat 
 
Facial warm-up 
Repeat each vowel 5 times  
e.g. a, a, a, a, a, i, i, i, i, i, o, o, o, o, o, e, e, e, e, e, u, u, u, u, u 
 
Slur vowels together 
e.g. a------e------i------o------u and repeat (Ensure students open their mouths wide 
when doing this activity to limber up the whole face 
 
Do consonant/vowel combinations and repeat for each vowel 
e.g. ba ba ba ba ba, ma, ma, ma, ma, ma, pa, pa, pa, pa, pa, ta, ta, ta, ta, ta, sa, sa, sa 
,sa ,sa and repeat for other vowels  
 
Volume 
Hold a sustained ‘aahhh’ sound varying volume (helps to encourage students to focus 
on a point on an opposite wall) 
 
NB Can repeat the vowel activities above varying the volume as well 
 
Pitch 
Sirens – low to high and low again 
 
Roll tongue – this can be done at a consistent pitch or as a siren 
 
Going up a scale where each number is one note up, sing 1, 121, 12321, 1234321, 
123454321, 1234321, 12321, 121, 1 
 
Tongue Twisters 
Peter Piper Picked a Peck of Pickled Peppers 
 
Sally Sells Sea Shells by the Sea Shore 
 
Yellow Leather, Red Leather, Yellow Leather, Red Leather 
 
You make a proper cup of coffee in a proper copper coffee pot 
 
Unique New York, Unique New York 
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Summary of Outcomes 
 

Drawn from the NSW Board of 
Studies syllabus documents
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Outcomes  
Creative Arts 
 
Focus Area Early Stage 1 Stage 1 Stage 2 

Drama DRAES1.1 Uses imagination and the 
elements of drama in imaginative play and 
dramatic situations 
 
DRAES1.4 Responds to dramatic 
experiences 
 
 

DRAS1.1 Takes on roles in drama to explore 
familiar and imagined situations 
 
DRAS1.2 Conveys story, depicts events and 
expresses feelings by using the elements of 
drama and the expressive skills of movement 
and voice 
 
DRAS1.4 Appreciates dramatic work during 
the making of their own drama and the 
drama of others 

DRAS2.1 Take on an sustains roles in a 
variety of drama forms to express meaning in 
a wide range of imagined situations 
 
DRAS2.2 Builds the action of the drama by 
using the elements of drama, movement and 
voice skills 
 
DRAS 2.3 Sequences the action of the drama 
to create meaning for an audience 
 
DRAS2.4 Responds to, and interprets drama 
experiences and performances 

Dance DAES1.1 Participates in dance activities and 
demonstrates an awareness of body parts, 
control over movement and expressive 
qualities 
 
DAES1.2 Explores movement, using the 
elements of dance in response to stimulus to 
express ideas, feelings or moods 
 
DAES1.3 Responds to and communicates 
about the dances they view and/or 
experience 

DAS1.1 Performs dances demonstrating 
expressive qualities and control over a range 
of locomotor and non-locomotor movement 
 
DAS1.2 Explores and selects movement 
using the elements of dance to make dance 
express ideas, feelings or moods 
 
DAS1.3 Gives personal opinions about the 
dances and their purpose that they view 
and/or experience 

DAS2.1 Performs dances from a range of 
contexts demonstrating movement skills, 
expressive qualities and an understanding of 
the elements of dance 
 
DAS2.2 Explores, selects and combines 
movement using the elements of dance to 
communicate ideas, feelings or moods 
 
DAS2.3 Gives personal opinions about the 
use of elements and meaning in their own and 
others’ dances 

Visual Arts VAES1.1 Makes simple pictures and other 
kinds of artworks about things and 
experiences 
 

VAS1.1 Makes artworks in a particular way 
about experiences of real and imaginary 
things. 
 

VAS2.1 Represents the qualities of 
experiences and things that are interesting or 
beautiful by choosing among aspects of 
subject matter 
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VAES1.2 Experiments with a range of 
media in selected forms 

VAS1.2 Uses the forms to make artworks 
according to varying requirements 
 
VAS1.4 Begins to interpret the meaning of 
artworks, acknowledging the roles of artist 
and audience 

VAS2.2 Uses the forms to suggest the 
qualities of the subject matter 
 
VAS 2.4 Identifies connections between 
subject matter in artworks and what they refer 
to, and appreciates the use of particular 
techniques 

Music MUES1.1 Participates in simple speech, 
singing, playing and moving activities, 
demonstrating an awareness of musical 
concepts 

MUS1.2 Explores, creates, selects and 
organises sound in simple structures 
 
MUS1.4 Responds to a range of music, 
expressing likes and dislikes and the reasons 
for these choices 

MUS2.1 Sings, plays and moves to a range of 
music, demonstrating a basic knowledge of 
musical concepts. 
 
MUS2.2 Improvises musical phrases, 
organises sounds and explains reasons for 
choices 
 
MUS2.4 Identifies the use of musical 
concepts and musical symbols in a range of 
repertoire 

 
English 
 
Focus Area Early Stage 1 Stage 1 Stage 2 
Talking and 

Listening 
TES1.1 Communicates with peers and 
known adults in informal situations and 
structured activities dealing briefly with 
familiar topics 

TS1.1 Communicates with an increasing 
range of people for a variety of purposes on 
both familiar and introduced topics in 
spontaneous and structure classroom 
activities 

TS2.1 Communicates in informal and formal 
classroom activities in school and social 
situations for an increasing range of purposes 
on a variety of topics across the curriculum 
 

Reading RES1.6 Demonstrates developing reading 
skills and strategies when reading books, 
dealing with print and comprehending texts 

RS1.5 reads a wider range of texts on less 
familiar topics with increasing 
independence and understanding, making 
connections between own knowledge and 
experience and information in texts 
 
 

RS2.5 Reads independently a wide range of 
texts on increasingly challenging topics and 
justifies own interpretation of ideas, 
information and events 
 
RS2.6 Uses efficiently an integrated range of 
skills and strategies when reading and 
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RS1.6 Draws on an increasing range of 
skills and strategies when reading and 
comprehending texts 
 

interpreting written texts 
 
RS2.7 Discusses how writers relate to their 
readers in different ways, how they create a 
variety of worlds through language and how 
they use language to achieve a wide range of 
purposes 

Writing WES1.9 Engages in writing texts with the 
intention of conveying an idea or message 

WS1.9 Plans, reviews and produces a small 
range of simple literary and factual texts for 
a variety of purposes on familiar topics for 
known readers 
 
WS1.10 Produces texts using the basic 
grammatical features and punctuation 
conventions of the text type 
 
WS1.11 Uses knowledge of sight words and 
letter-sound correspondences and a variety 
of strategies to spell familiar words 
 
WS1.12 Produces texts using letters of 
consistent size and slope in NSW 
Foundation Style and using computer 
technology 

WS2.9 Drafts revises, proofreads and 
publishes well-structured texts that are more 
demanding in terms of topic, audience and 
written language features 
 
WS2.10 Produces texts clearly, effectively and 
accurately, using the sentence structure, 
grammatical features and punctuation 
conventions of the text type 
 
WS2.11 Uses knowledge of letter-sound 
correspondences, common letter patterns and a 
range of strategies to spell familiar and 
unfamiliar words 
 
WS2.12 Uses joined letters when writing in 
SNW Foundation Style and demonstrates 
based desktop publishing skills on the 
computer 

 
Personal Development, Health and Physical Education 
 

Focus Area Early Stage 1 Stage 1 Stage 2 
Communicating N/A COS1.1 Communicates appropriately in a 

variety of ways 
COS2.1 Uses a variety of ways to 
communicate with and within groups 

Decision 
Making 

N/A DMS1.2 Recalls past experiences in making 
decisions 

DMS 2.2 Makes decisions as an individual 
and as a group member 
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Interacting N/A N/A INS2.3 Makes positive contributions in group 
activities 

Dance DAES1.7 Moves in response to various 
stimuli 

DAS1.7 Performs simple dance sequences 
incorporating basic movement skills and 
patterns 

DAS2.7 Performs familiar movement patterns 
in a variety of dance situations 

Moving MOES1.4 Demonstrates a general 
awareness of how basic movement skills 
apply in play and other introductory 
movement experiences 

MOS1.4 Demonstrates maturing 
performance of basic movement and 
compositional skills in a variety of 
predictable situations 

MOS2.4 Displays a focus on quality of 
movement in applying movement skills to a 
variety of familiar and new situations 

 
Science and Technology 
 
Focus Area Early Stage 1 Stage 1 Stage 2 
Designing 

and Making 
DMES1.8 Generates own ideas and 
designs through trial and error, play, 
modelling and making 

DMS1.8 Develops and implements own 
design ideas in response to an investigation of 
needs and wants 

DMS2.8 Develops, implements and 
evaluates ideas using drawings, models and 
prototypes at appropriate stages of the 
design process 

Using 
Technology 

N/A UTS1.9 Selects and uses a range of 
equipment, computer-based technology, 
materials and other resources to undertake an 
investigation or design task 

UTS2.9 Selects and uses a range of 
equipment, computer-based technology, 
materials and other resources with 
developing skill to enhance investigation 
and design tasks 
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